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Abstract 
A fundamental issue in education is that of the educational ideal. Most of the experts (in the field) considered (and still 
consider) that the educational ideal has changed – in time – together with society. Thus, they believe that each significant step 
in the human history corresponds to a educational ideal (respectively, of Antiquity, of the Middle Ages, of the Renaissance, of 
the Enlightenment, of modernity, etc.). The present study shows, however, that despite these successive types of educational 
ideals, younger generations have chosen and followed – throughout history – the same three types of ideals of life: pragmatic 
ideal, relational-institutional ideal and spiritual ideal. These ideals of life were consistent with the smooth operation of 
society, their individual requirements and skills (of course, when no external pressures interfered, such as family tradition or 
parents imposition). 
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1. Introduction 
In these changing times, we talk less and less about the educational ideal in general, and ideals of life, in 
particular. This shows that the concern for the issue of ideal is more restricted – being considered too (much) a 
theoretical issue for these pragmatic times – against very applied and pressing concerns that are on the agenda of 
administrators, teachers or researchers. 
It seems that, on a closer inspection, we (too easily) overlook a key aspect not only for education but also for 
(the youth’s) life. Prompted by a deeper interest, we find (and understand) that C, before we deal with the skills 
and abilities of students, it is more important to deal with their ideals of life. 
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2. Educational ideal and its (historical) aspects 
Reviewing – as much as it was possible – (university) textbooks and pedagogy/ psychology treaties (which 
were handy), I found that – in a relatively small space – the concept of learning/ education/ teaching ideal is 
analyzed. The authors emphasize its historical character (Narly, 1996; Antonesei, 2002, Stanciu, 2003, Jinga, 
Istrate, 2006; Boco , Jucan, 2008, Frumos, in Cuco , ed., 2008). Experts (in the field) have defined the following 
significant moments (and types) for the educational ideal: 
3. Educational ideals of the ancient Greeks 
This ideal is expressed in kalokagathia. Based on this concept, education was conceived in the spirit of truth, 
good and beauty. “Young Greek (from Athens – G.A.) should have a beautiful body, a good heart and a right 
spirit oriented towards seeking truth,” said L. Antonesei (2002, p. 67). To H. I. Marrou (1997), the ancient Greek 
ideal of education “remains an ethical one”. It is the word kalokagathia, “being a beautiful and good man.” Good 
is the moral aspect, essential, with its social and mundane nuances inherited from origins. Beautiful means 
natural beauty which is accompanied by the inevitable erotic aura” (vol. I, pp. 84–85).  
3.1. Educational ideal of (ancient) Rome 
This kind of ideal was “extremely well formulated in Mens sana in corpore sano” (Antonesei, 2002, p. 68). 
According to L. Antonesei, this Latin maxim “is a fairly accurate translation of the Greek formula. Young 
Romans had to complete their body, soul and spirit.” (p. 68). According to H. I. Marrou (1997), in Rome 
(especially during the Republic), moral ideal was especially cultivated. It sought “to form the conscience of the 
young child, instilling a rigid system of moral values, safe reflexes, a lifestyle.” (vol. II, p. 17) The educational 
ideal had an emphasized civic dimension, referring to family, which was more religious than the Greek one (ibid., 
p. 20). 
In terms of C. Narly, the (educational) ideal for Romans “is better interpreted by the word Humanitas” (1997, 
p. 172); the idea of the state remains as in (ancient) Greece, but improved with the very important feature of 
supranational (ibid., p. 173). Humanitas, writes W. Jaeger (2000), means (at least in the time of Varro and 
Cicero) “human education to reach his true form, to reach the authentic human nature. This is the true Greek 
paideia” (pp.17–18). “It does not start from the individual, but from an idea. Above man as a member of the flock 
and above man as an apparently autonomous Self, man is an idea, and Greeks have always seen man this way, as 
educator, as poet, as artist and as researcher” (p.18). 
3.2. Educational ideal of the Middle Ages 
In medieval times, the ideal of education was embodied by two models: 
 the knight model, the “honourable gentleman” (Noveanu, Potolea, ed., 2007, vol. I, p. 547, Antonesei, 2002, p. 
68, Frumos (in Cuco , ed.), 2008, pp. 164); 
 the religious man model (the good Christian) (Noveanu, Potolea, ed., 2007, vol. I, p. 547, Frumos (in Cuco , 
ed.), 2008, p. 164). According to C. Narly, it was about the “awakening of superior human essence, through 
faith and inner life” (1996, p. 174), the deification, i.e. “filling man with divine grace” (Benga, 2009, p. 24).  
3.3. Educational ideals of the Renaissance 
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According to C. Narly, in this type of educational ideal, together with humanism, there “are religion and state, 
the forces that complement it, tending to make a balance between what is personal and what is social in man” 
(1996, p. 174).  
3.4. Educational ideal of Enlightenment 
This (new) type of educational ideal focuses on the belief in the power of human reason (Narly, 1996, p. 175). 
Nothing can stand above it and nothing can beat it, nothing can dominate it and nothing can limit it. Educational 
ideals of the Enlightenment is based on a “more rational, scientific explanation of the world, released from myth 
and other obscure assumptions.” (Maffesoli, 2008, p. 70).  
3.5. Educational ideal of the modern times 
The educational ideal of the modern times relates to the efficient personality in a particular field of activity 
and the creative personality. In this context, “the desirable human type for modernity – writes Antonesei (2002) – 
is the man with a sense of risk and liability, discoverer, entrepreneur.” (p. 68). Modern times have “introduced 
the citizen in history”. But, unlike the ancient concept of citizen, modern era “adds to the classical values – truth, 
good, beauty, holiness – the so–called social values: liberty, equality, fraternity, during the French Revolution, 
legality, by Cromwell’s revolution in England and the U.S.”. 
3.6. Educational ideal of socialist-communist era 
During this period, the educational ideal was the new man, the “multilaterally developed socialist personality” 
(Frumos, in vol. Cuco , ed., 2008, pp. 164–165; Antonesei, 2002, p. 69). 
4. Ideals of life 
As I tried to show so far, any treaty, textbook and dictionary of pedagogy/ educational sciences includes – 
albeit briefly – the issue of educational ideal and its historical types. It is highlighted the idea that each significant 
step in the evolution of Western society had a pedagogical ideal. Thus, without other necessary and useful 
explanations/ clarifications, we are left to believe (we who go through the section on educational ideal) that each 
of the (successive) types of educational ideals have become the ideal of life for the great majority of those who 
lived in those times (due to their training) and that – as a result – oriented and organized their lives accordingly. 
But a more careful analysis shows the truth of things (Vernant, ed., 2001, Giardina, ed., 2001, Le Goff, ed., 
1999, Garin, ed., 2000; 2000; Ferguson, 2011). Thus, I concluded that, regardless of the (significant) stage at a 
certain time in a society and – therefore – regardless of their specific educational ideal, individuals have followed 
the ideals of their actual life, focusing only on three ideals (depending on the requirements of the society, 
priorities and (personal–characteristic) skills of individuals).And, probably, no matter how many other eras there 
will be, humans will mainly have the same kinds of ideals of life. 
In this challenging context, we can say that – throughout human history – there were the following ideals of 
life: 
4.1. The pragmatic ideal 
It is the ideal of the man who believes that the most important thing is to get by in life, however many and 
however difficult the problems may be. This man has no other aspirations, does not want anything else and does 
not see what else could there be that deserves to live (or sacrifice) life. The ideal they aspire is the freedom to do 
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the job, to run a profitable business. This is the ideal which includes both those who make a hobby from their job, 
and those who want to make money from anything. This category includes farmers, breeders, growers, 
manufacturers (housing, cathedrals, palaces, cars, vessels, etc.)., gardeners, traders, seafarers, dealers, 
businessmen, hoteliers, jewellers, tailors, inn-keepers, waiters, merchants, bankers, IT people etc. The pragmatic 
ideal is the ideal of those who do not conceive and – therefore – do not want anything else but to survive, to cope 
with immediate and urgent needs of life, to make money, to prosper, to accumulate assets.  
4.2. The relational-institutional ideal 
It is the ideal of the people who believe that, in life, more important than (material) property is social 
relationships. They believe that, above all, smooth interpersonal and institutional relationships are the most 
important. Therefore, they believe that life should be lived while obeying and enforcing the laws and regulations, 
norms and legal (I dare say, moral!) values, (explicit or implicit) rules of cohabitation. The relational-institutional 
ideal is the ideal of those who dedicate to civic life, to community life (to which they belong). The ideal they 
aspire is respect for laws, rules, values and legal and administrative regulations. They are the people of the 
institution, its servants. They only want to be useful and effective in organizations, in bureaucratic structures, 
people who maintain the functioning of institutional mechanisms. In this category, I include all state or 
government officials or from other social institutions. In the vast majority, these people are lawyers, prosecutors, 
policemen, gendarmes, prison guards, civil and financial servants, human resources specialists. These people are 
closely (and directly) related to the centre of power, they know their decision is very important, they also know 
what it means to be in favour of those who have (temporary) power and the benefits derived from here (some, 
more clever, would also calculate the risks...). Many people are even tempted to go into its structures. 
4.3. The spiritual ideal 
It is the ideal of the people who believe that the most important thing in life is your spiritual life. They are in a 
constant and restless inner search. They are concerned with fundamental questions of existence as such and the 
existence of human life. 
This category of people seeks the deeper meaning of life, the relationship between body and soul/ between the 
brain and ideas, the issue of death. They are also concerned about the deep meaning of life, knowledge, goodness, 
and beauty. They are those people who know how strong and how weak they are in relation to the universe/ the 
cosmos.  
Those pursuing the spiritual ideal have found that there is a fundamental dilemma relating to establishing the 
truth (or illusion) of existence; that reality is not reduced – as it happens with a pragmatic mind – only to 
empirical, factual, material, concrete, immediate reality. 
They seek eternal values in a transient world and deep grounds in a superficial age. Therefore, these people 
know that material possessions, money and human relationships hold only in a day by day basis, as we have it in 
our itinerary. They know that the world is made up of a limited existence, finite in space and time, and another 
one which is unlimited, infinite, all-encompassing and timeless. 
Guided by the ideal of spiritual quest, these people understand that we have access to different meanings if 
you detach from our world and if we go beyond it. 
They believe that life is lived only if spiritual life is deepened, and searches are made inside the soul. 
This category of people is (more) withdrawn, (more) internalized, (more) simple, (more) discreet. They live on 
other soul coordinates than those who consume life running after material wealth and unforgettable moments of 
frivolous fun. These people believe that the most important thing is to look after the soul, to purify our spirit, to 
cultivate and develop them. We are, in fact,  as spiritual as we live (or – as some would say – to the extent that 
holiness is our guide and our road alike). 
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This type of people aspire to spiritual freedom, freedom of creation, expression, culture, solid and deep 
foundation of human existence. They are philosophers, theologians, monks, scholars, psychologists 
(transpersonalists, existentialists, humanists), scientists, artists. 
5. Conclusions  
It seems that there is no direct relationship between the educational ideal of the era in which young people are 
educated and their ideals of life. Depending on the permanent requirements of society, their individual interests 
and abilities, they have formulated and followed three ideals of life. 
Although (Western) educational ideals will have changed, the ideals of life for successive generations of men 
remain the same. 
For those who have shared (and believed in) the ideal of everyday life at first there was (and there will be) the 
act! 
For those who have shared (and believed in) the ideal of the wellbeing and enjoyment of human relationships, 
the beginning was (and remains) the relationship! 
For those who have shared (and believe in) the ideal of spiritual quest, in the beginning there was (and there 
will be) the Word! 
As a concrete suggestion we propose an educational environment which should stimulate these three types of 
human intelligence to the students. 
Human existence and education have always been related to the deed, the relationship and the Word. They 
have no other fundamental reasons than action, human relationships and spirit. 
References 
Antonesei, L. (2002). O introducere în pedagogie. Dimensiunile axiologice i transdisciplinare ale educa iei. Ia i: Editura Polirom. 
Benga, C. (2009). Idealul educa ional în pedagogia cre tin . Clement din Alexandria, Sfântul Ioan Gur  de Aur, Fericitul Augustin. 
Bucure ti: Editura Sophia. 
Boco , M., & Jucan, D. (2008). Fundamentele pedagogiei. Teoria i metodologia curriculumului. Pite ti: Editura Paralela, 45. 
Cuco , C. (coord.). (2008). Pedagogie pentru examenele de definitivare i grade didactice. Ia i: Editura Polirom. 
Ferguson, N. (2011). Civiliza ia. Vestul i restul. Ia i: Editura Polirom. 
Garin, E. (coord.). (2000). Omul Rena terii. Ia i: Editura Polirom. 
Giardina, A. (coord.). (2001). Omul roman. Ia i: Editura Polirom. 
Jaeger, W. (2000). Paideia, Bucure ti: Editura Teora. vol. 1. 
Jinga, I., & Istrate, E. (coord.). (2006). Manual de pedagogie, (2nd ed.). Bucure ti: Editura All. 
Le Goff, J. (coord.). (1999). Omul medieval. Ia i: Editura Polirom. 
Maffesoli, M. (2008). Revr jirea lumii. O etic  pentru timpurile noastre. Ia i: Institutul European. 
Marrou, H. -I. (1997). Istoria educa iei în antichitate, Bucure ti: Editura Meridiane. vol. I–II. 
Narly, C. (1996). Pedagogie general , (2nd ed.). Bucure ti: Editura Didactic i Pedagogic  S.A. 
Noveanu, E., & Potolea, D. (ed.). (2007). Dic ionar enciclopedic. tiin ele Educa iei, Bucure ti: Editura Sigma. vol. I. 
Stanciu, M. (2003). Introducere în pedagogie. Ia i: Editura „Ion Ionescu de la Brad”. 
Vernant, J. -P. (coord.). (2001). Omul grec. Ia i: Editura Polirom. 
 
